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Chronotopic identities of learners
of Korean as a heritage language in Finland:
Who decides their language priorities?

Dukkeum Sun, University of Jyvdskyli

The noticeable growth of the number of immigrant pupils has led to the growing
needs for heritage language education in Finland. However, language studies have
tended to be mainly focused on the national languages and English at regular schools.
In this article, I attempt to explore the identities of the young heritage language
learners based on the learners’ personal multilingualism and lived experience.
Bakhtin’s concept of the chronotope, the time-space configuration manifested in the
learners” utterances, has served as a key resource for analysing the data of learners’
discourses on their language identities. Four distinctive chronotopes have been
detected and implicated to frame various identities as language learners; the
contemporaneous, the biographical, the social-historical chronotope and the
‘adventure time of everyday life.” The findings show how the exploration of these
chronotopes about the learners’ language repertoires and practices make visible the
young learners’ playful sense-making process of constructing their identities. It has
further led to an implication for language classrooms, where the learners’ agency to
make sense of the identities from their own lives needs to be respected and encouraged.

Keywords: heritage language learners, identities, chronotopes, heritage
language classroom

1 Introduction

Finland has long been assumed to be rather monocultural and monolingual
(Tervonen, 2014). Since 1990, however, the situation has been changing mainly
due to migration (Linderoos, 2016). The proportion of speakers of languages other
than the two national languages, Finnish and Swedish, has steadily grown
(Tarnanen & Palviainen, 2018): in 1990, the proportion was 0.5%, whereas in 2021
it was 8% and included 150 different languages such as Russian, Estonian, English
and Somali, among others (Official Statistics of Finland, 2021). This recent
phenomenon raises issues related to multilingualism and language education in
relation to the integration of migrants in Finland (Barlund & Kauppinen, 2017).
There has been a visible phenomenon in the increase in the provision for
heritage language ("HL’ hereafter) education for migrant pupils that encourages
them to use their HL as a medium of learning parallel to Finnish (Mustaparta,
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2015). In fact, Finland is one of the few European countries which has promoted
such a progressive curriculum for HL teaching compared to the curricula of other
countries including Sweden (Ans6 Ros et al., 2021). It has deliberately emphasized
the pupils’ multicultural identities and language awareness, seemingly indicating
positive conditions for HL development. Being better promoted, however, does
not necessarily mean better implemented.

As Melo-Pfeifer (2019) pointed out, studies on HL education demonstrate that
a monolingual and monoglossic mindset is still prevalent in European school
contexts. For example, Laursen and Mogensen (2016) indicated that multilingual
children, especially in the immigration context, are often linked to static and
dehumanizing notions from ingrained and often negative perceptions of
emigration from non-Western countries with their literacy crises, falling GDP and
lack of competitiveness, and so forth (see also Holm & Laursen, 2011). In fact, HL
in Finland have been usually taught in voluntary or extra-curricular maintenance
courses for migrant children as it has been done in many other countries (Ansé
Ros et al., 2021). In the mainstream courses, particularly in primary and secondary
schools, most pupils learn English in addition to the national languages, Finnish
and Swedish at regular schools (Pyykkos, 2017). Pyykks (2017) indicated the
reasons for the one-sidedness of language choices at school contexts have been
attributed to a lack of municipal resources and to attitudes in the society. This
situation could complicate the HL education as a significant investment in
individual learners” multilingualism and as a contribution to the diversification
of Finland (Barlund & Kauppinen, 2017).

To appreciate the importance of investing in HL education, we need to more
thoroughly understand the significance of the HL learning contexts for the
individual learners' subjective identity development (Leeman, 2015). I thus step
away from such views as “‘monolingual-competence measurements’, ‘comparisons
with the native speakers’ or a perceived lack of use or command of the domain
language, which is Finnish in this study, by the HLLs (Heritage Language
Learners; Laursen & Mogensen, 2016, p. 565; Leeman, 2015). I aim rather to
explore the identities of the young HLL based on multilingualism in their personal
lived experience. This kind of study can thus help us to better understand the role
of HL and to justify the need for HL education. Completed in a HL education
context, it can also help us to better understand the support that a HL education
community can provide for developing processes in identity development.

2 Theoretical Framework

2.1 Definition of Heritage Language (HL) learners

HL education has been conceptualized by various scholars and from various
perspectives (Leeman, 2015). Recently, research has underlined HL's “critical role
in the process of pupils” identity formation or transformation” (Nicholls, 2005, p.
164). In line with this focus, increasing number of researchers have begun to
conduct empirical research and particularly on the identity of HLLs, and to
investigate the relationship between the learners’ experiences of HL and their
sense of themselves, and the various contexts in which HL learners construct their
identities (Leeman, 2015).
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This study likewise focuses on individual HLL’s subjective learning process
and identity construction. In its definition of HL, it relies on the definition use by
Davila (2017). The term HL, in her study, was referred to as a language of one of
the ethnolinguistic communities other than national languages such as Swedish
(Déavila, 2017). Drawing on her description of HLLs, I refer to them as students
whose home language differs from the national languages spoken in Finland,
namely Finnish and Swedish.

2.2 HL learner identities

Reflecting and theorising on identity within sociocultural understanding of
language learning in the last two decades has foregrounded the varied socially
constructed learning contexts (Block, 2007; Norton, 2000; Pietikdinen & Dufva,
2006; Val & Vinogradova, 2010), where identity is viewed as dynamic and
emergent (Bucholtz & Hall, 2004). It is affected and mediated by the learners’
language learning and language use (Shi, 2006). Norton (2014) further defines
identity as an individual learner’s understanding of one’s “relationship to the
world, how this relationship is constructed in time and space” (pp. 60-61).

These definitions of identity form basis for the exploration of HLLs" identity in
this study. I aim at viewing the identity of the HL learners, who are bi- or multi-
lingual in Korean, Finnish and other language(s) (He, 2004), as a process of
continual emerging and becoming, a process that is visible in what they become
and how they manifest themselves in everyday life (Bucholtz & Hall, 2004; He,
2004), rather than as a collection of static attributes or as some inner mental
properties independent of social contexts. To be more specific, the identity of the
HL learners, in this study, will be depicted as a process of identifying in time and
space. Identities are thus continually being negotiated and transformed (Norton,
2014). In line with this kind of definition of identity, I explore how multiple
identity positions manifest themselves and how the participants move between
them in different language contexts and in different configurations of time and
space (Pietikdinen & Dufva, 2006). To do this, I apply in the analysis of the data
the concept of chronotope as it is used by the Russian literary theorist Mikhail
Bakhtin’s (1981).

2.3 Chronotopic approach to HL learners’ identities

Bakhtin’s (1981) notion of the chronotope was adopted to foreground the
interplay of time and space in the HL learners’ utterances manifested in their
language learning situations and to explore their shifting identities according to
these time-space zones (Brown & Renshaw, 2006). The term chronotope was
adapted by Bakhtin (1981) in his discussion of time and space in the novel. Bakhtin
(1981) discovered that a variety of events in Ancient Greek romances take place
in a significantly different framework of time and space, with characters ranging
across very different kinds of geographical and social landscapes from in
nineteenth-century European novels (Bakhtin, 1981; Woolard, 2013). Bakhtin
(1981) defines it as follows: “We will give the name chronotope (literally,
‘timespace’) to the intrinsic connectedness of temporal and spatial relationships
that are artistically expressed in literature” (pp. 84-85). He used this term to point
toward the inseparability of time and space in human social action and to the
effects of this inseparability on it. Bakhtin (1981) identifies the “literary artistic
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chronotope” where “spatial and temporal indicators are fused into one carefully
thought-out, concrete whole,” so that the chronotope could be seen as “a formally
constitutive category of literature” (p. 84). Through chronotopes, Bakhtin (1981)
was able to address the co-occurrence of events from different times and places in
discourses, the fact that shifts between chronotopes involve shifts of an entire
range of human characters and yield unique effects on the characters.

Bakhtin’s idea that different configuration of time and space are linked to
different specific forms of personhood (Woolard, 2013) and the construction of
specific forms of identity can thus be conditioned by the chronotopes (Blommaert
& De Fina, 2017) has been taken up by scholars in the area of discourse studies to
shed light on issues such as migration, ideology, history, and identity (Karimzad
& Catedral, 2018). For example, Woolard’s (2013) study on the ethnolinguistic
identity of working-class Castilian-speaking youth in the Barcelona area analysed
their accounts of language and identity using the notion of chronotope and
illustrated how different meanings to personal experiences and linguistic
practices were developed according to the different chronotopes. She noted that
the informants expressed either positive or negative responses to the
politicization of language and linguistic ideologies, which have drawn on
different chronotopes such as biographical, cosmopolitan or historical. Karimzad
and Catedral (2018) made an ethnographic study on the ethnolinguistic identities
in Azerbaijani and Uzbek communities and discussed the individual subjectivity,
power tensions and dialogue between disparate chronotopes according to the
different nations such as Azerbaijani, Uzbek and Russia represented among the
participants. These studies did not merely prove the utility of chronotopes for
explaining a variety of ideologies and viewpoints on the language practices and
identities of the participants; they further illustrated that the complexity of
identities can be understood through different chronotopes (Karimzad & Catedral,
2018).

Drawing on these studies, this study seeks to bring together the young HLLs’
accounts of their language repertoires and practices and to explore how the
chronotopes can make their various identities and identity construction processes
visible in their accounts (Woolard, 2013). It further seeks to investigate how
different chronotopes will serve as a useful means to understand the HLLs’
complexity of identities and their development of personal linguistic repertoires
as a means of negotiating complex social environments, including the HL
classroom (Davila, 2017).

2.4 Chronotope as an identity frame

As mentioned previously, identity of HLLs in this study is signified as dynamic,
processual and emergent, and constructed by diverse sociohistorical contexts
across different languages and differences in time and space (Pietikdinen & Dufva,
2006), rather than as static, independent of context and possessed as an inner
property (Leeman, 2015).

This means, in this study, I seek for the individual learners’ personal bi-
/multilingualism in the shape of their subjectivity, lived experiences and complex
learning process (Blommaert & De Fina, 2017). To foreground the views on the
HLLs” identities by processes rather than static entities, the concept of chronotope
will serve as a useful means to frame the learners’ identities (Ritella et al., 2021).
Chronotopes will help focus on the learners” actual dynamic action existing in real
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spatial-temporal contexts (Wertsch, 1995, p. 62). They will further help analyse
the data to make visible the essential interrelationship between time and space
and the learners’ identities in segmenting the discourse based on the occurrence
of shifts in space-time (see Leander, 2001).

Two interrelated questions have accordingly guided this study: (1) What kind
of chronotopes inform the identity construction of the HL learners? (2) What kind
of development do these chronotopes promote? Answering these questions will
make use of the chronotopes as a way of mapping the external conditions (Where
am I?) and internal experiences (Who am I?) of the HL learners in developing their
identities.

3 Methodology

3.1 Setting and participants

As part of a longitudinal ethnographic research project on the learners of Korean
as HL, this study was conducted in a weekend Korean heritage language school,
which is located in Helsinki, Finland. This school was established and has been
run since 2008 by the Overseas Koreans Foundation which comes under the
Ministry of Foreign Affairs of South Korea (Overseas Korean Act, 2015). The
school has been partly funded by the Overseas Koreans Foundation and in part
the tuition fee which the parents pay for their children. The students (age 4-18)
come voluntarily to the school. They are divided into five different classes
according to their ages and proficiency in Korean. It has been run every Saturday
for two hours from ten o’clock in the morning till noon as a form of a part-time
school.

The participants of this study were the four students from the oldest group (age
11--18) in the school. The information about their background was gathered by
the initial meeting with the principal of the school and parents when the parents
made the applications for the children to join the school. Table 1 shows their
different backgrounds in relation to their language uses and practices. Some of
the students are from a Korean-Finnish family. The others have only Korean
parents. They were either born or have lived in Finland for over 10 years. Their
exposure to the Korean language and their levels of proficiency in Korean thus
vary as a consequence of their different backgrounds.

I am the researcher of this study and a female native speaker of Korean, and I
am also one of the Korean language instructors in the school, and my primary
duty was to teach the Korean language to the oldest group which the participants
of this study belong to. Prior to the data collection, I informed the school, all the
students (the participants and other students in the group) and their parents about
the purpose of my research and obtained their agreement to participate. During
the data collection procedure, I shared the plans and directions for my study, and
sometimes sought their input to clarify and interpret certain events and situations
in relation to this study. The participants were told that their participation in any
research-related activities in class would be voluntary. All the names reported in
this study, as given in Table 1, are pseudonyms.
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Table 1. Background information for the participants (at the time of data collection)

Parents’ first Dominant
language Language
Period of At (regular
No. Pseudonym gjlil/[‘;er ?aie o stayin = Mother Father ﬁ(t)me Finnish)
8¢ Finland school
1 Wonhyo M Born Korean Finnish Finnish, Finnish
(WH) 16~18 Korean
Gyumyeong Korean, . .
2 (GM) F Born Korean Korean Finnish Finnish
3 Seungjae M 11 yrs Korean Korean K'ore.a " Finnish
©)) 12~14 Finnish
Yooyeon Korean, ..
4 (YY) F Born Korean Korean Finnish Finnish
5  Teacher F 40~45 2yrs Korean Korean Korean N/A

3.2 Data collection

This study draws on data from a longitudinal classroom case research on the
Korean heritage language classroom (February, 2018 ~ August, 2019). To collect
the data from some parts of the activities I performed with the students in the
classroom, I positioned myself as what Edwards and Burns (2016) referred as a
‘teacher-researcher’ (p. 736). I assigned myself the roles of language teacher who
aimed at improving their Korean language proficiency and of ethnographer who
aimed at exploring HLLs" identities in the light of their multilingual repertoires
and lived experience (Edwards & Burns, 2016). My dual role afforded the
opportunity to draw on both theory in academia and practice in the onsite
classroom (Nolen & Putten, 2007). The strong links between academia and the
actual practice setting helped improve the connection between theory and practice,
with my tacit knowledge of the teaching profession and following the educational
changes in the school in real time (Nikkanen, 2019). However, drawing on
Macfarlane’s (2009) advice on the positionality of a teacher-researcher as a moral
agent when conducting this kind of participatory ethnography, I was cautious to
avoid imposing personal bias in the data and also to avoid my research agenda
affecting the students’ learning in the classroom. Being ‘a double agent’
(Macfarlane, 2009, p. 59) in developing the position of a teacher-researcher has
brought research-based agenda to classroom practice and in turn practice-based
information from the classroom to research, and in that dual process I strove to
maintain ethical honesty and respect when deciding which practices were to be
taught and researched and how to act within these practices both as a teacher and
a researcher (TENK, 2009, p. 8).

The data for this study include the excerpts from the teacher diary, transcribed
audio- or video-recordings of the classroom interaction and the participants’
portfolio gathered from the language-related activities they did in class. To begin
with, I had the research aim to explore their language identities while I was
leading the classroom. In observing their acts and accounts about their language
repertoires and practices while they were engaged in an activity, called ‘My own
lecture’, I paid attention to the moments when they were explaining about their
language identities and provided time for them to discuss these matters. I then
kept record of those moments in the teaching diary after the classes. I further
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engaged them with another activity  had designed that I call ‘Language Timeline’,
with the aim of listening to their in-depth thoughts about identities. The other
activity, called “‘Making a Korean language newspaper’, was further designed and
done with the participants so as to deepen and expand their thoughts about
language identities. The participants’ portfolio of drawings and journals
produced through these activities were collected, translated or transcribed as data.
All the meaningful conversation among the participants and myself and the
activities were video- or audio-recorded and transcribed as data later. Table 2
below illustrates how the class activities and related activities for research have
created data for this study.

Table 2. Data produced through the activities

Activities in class Data collection Data
My own lecture: students gave a talk ~ Video-/ audio

in front of the class and after this the recording, Teaching
topics were discussed together in class  diary

Transcribed excerpts of
classroom interaction

Language Timeline: students drew Video-/ audio Transcribed excerpts of
their language timeline and discussed  recording, classroom interaction,
it in class Students’ portfolios journals, drawings

Making Korean language Newspaper:

Students’ portfoli Is, drawi
students made a newspaper together udents: portiotos Journals, drawings

3.3 Data analysis

The analysis was partly integrated into the data collection process. The
observations and the notes from the teaching diary provided me with initial ideas
about the participants’ identities and with inspiration to design and to implement
other activities. The three class activities were thus designed as an iterative
progression with the aim of deepening and expanding their thoughts about their
language identities (see Table 2). To make their identities and language practices
and repertories visible, my data comprised transcribed excerpts depicting the
participants’ interactions, and their portfolios such as drawings in addition to the
journal articles. The data analysis has focused on the descriptions of how different
chronotopic relations come into contact, compete and form dialogic relations with
each other in ongoing social interaction and on how various opportunities or
tensions are sometimes created in relation to their identity construction (Brown &
Renshaw, 2006; Agha, 2007). All in all, the analysis process has been grounded in
the dialogical nature of chronotope initiated by Bakhtin (Ritella et al., 2021). This
dialogic analysis has thus allowed generating insights on the role that space-time
relations play in making the participants’ various identities visible and
illustrating how the multiplicity of those chronotopes are related to their dynamic
identity construction in the individual stories about their lived reality (Brown &
Renshaw, 2006).

4 Findings

4.1 Language identities in four chronotopes
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Based upon the idea that different chronotopes make different identity
constructions visible (Agha, 2007; Bakhtin, 1981; Woolard, 2013), I found four
distinctive chronotopes to illustrate the way in which space and time are
implicated in the participants’ utterances: the contemporaneous chronotope, the
biographical chronotope, the social-historical chronotope, and the adventure time in
everyday life (Bakhtin, 1981; see Table 3). The term, ‘contemporaneous chronotope’
has been invented by myself during the data analysis and the other three
chronotopes have been imported from Woolard’s (2013) study.

Table 3. Four chronotopes manifested in the participants” identity negotiation

Contempora- Social- The adventure
neous Biographical historical time in
chronotope chronotope chronotope everyday life

Gyumyeong (GM) O O

Yooyeon (YY) O O O

Seungjae (SJ) O

Wonhyo (WH) O (@) (@)

4.1.1 Contemporaneous chronotope

To explain these chronotopes in detail, I will first present three data segments,
which are extracted from the discussion among the participants while they were
reflecting on Yooyeon’s (YY) speech during the activity ‘My own lecture.” YY was
supposed to bring her own chosen topic in relations to any language(s) she has
been interested in and to give a presentation about the topic in Korean. She
explained some basic knowledge about the French language such as the difference
between ‘Salut” and ‘Bonjour.”

Extract 1. A discussion about French, Korean and Finnish language

1 GM: 1like her presentation because its structure was quite PROFESSIONAL. =

2 T: = Good comment, Gyumyeong.

3 GM: (...) However, I have a question for you. ((Turning to Yooyeon)) We live in
Finland now. (umm...) BUT it seems as if French is more important than
Finnish (to Yooyeon).

4 T: (-) Yooyeon, what do you think about it (GM’s comment)?

5 YY: (umm...) French is the number-one language (in my life). Then Korean is the
second.

6 T: Then in which place is Finnish (in your mind)?

7 YY: (.) I think Finnish could be (umm...) either the third or the fourth.

8 GM: (With a doubtful tone) 1 [Is that so?

9 YY: [That is so. I think so

The conversation between GM, YY and myself presents how we share and
discuss each other’s ideas about the priorities of the languages YY has mentioned
during her presentation (Extract 1). The first chronotope detected from the data is
the ‘contemporaneous chronotope’, which refers to the current time and space
when a majority language is spoken or learnt. It represented itself in the
exploration of time and space embedded in Gyumyeong’s (GM) utterance about
language identity as a speaker of Finnish, a majority language spoken in
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contemporaneous time in Finland. In his question for YY after her presentation,
GM problematized YY’s priorities on her personal language repertoire, which
ignited a further discussion among the students.

In line 3, by his saying, “We live in Finland now,” we can see that GM suggests
a shared identity for himself and YY in a same physical place and time, Finland,
where Finnish is spoken contemporaneously. GM’s doubt derives from his premise
that Finnish should be the first-place language among the students (Line 8).
According to this chronotope, GM and YY can be placed in the category of
contemporaneous Finnish speakers.

YY’s answer is, however, at odds with GM’s view of language. In line 5, she
places French as her first language, and Korean as the second according to her
own subjective language repertoires. Apparently, Finnish is not her priority as
she puts the language in either third or fourth place. In line 6 and 7, GM’s doubtful
tone and YY’s response confirming her previous statement illustrate that there is
a clear discrepancy between two of them in terms of how they evaluate the
language priorities. I then decided to delve into the discrepancy between GM’s
and YY’s opinions about language priorities.

4.1.2 Biographical chronotope
Extract 2. YY’s personal language priorities

(Translation)

1 T: Why has Finnish got a lower place than the other languages, although you
live in Finland and speak Finnish most?

2 YY: = (umm...) Ilike playing the piano and some piano musicians (.) such as
Chopin. I think my interest (in piano music) got connected to the language. (.)
So French is important to me.

3 The next is (umm...) Korean. It is the language that I share with my family, so

it gives me warmth. (hahaha) =

= Then how do you feel about Finnish?

5 YY: (umm..) Finnishis (.) I don’t have any feelings about it (neither positive nor
negative). So I said so. (.) However, this doesn’t mean I hate Finnish (at all).

i~
=

Extract 2 concerns YY’s language repertories and how she prioritizes them
according to her own standards. The biographical chronotope was manifested in
YY’s odd answer according to the contemporaneous chronotope which is induced
from GM'’s discourse. Compared to the contemporaneous chronotope, YY’s
criteria for evaluating her language priority rely on an individual and subjective
level; for example, her personal interest in music and emotions related to her
family.

When she places a neutral stance toward Finnish, we can see that she does not
completely deny the Finnish language for herself as a contemporaneous Finnish
speaker (Line 5). She partially negotiated her identity based on the
contemporaneous chronotope. However, her language identity is mainly
constructed on a personal and subjective basis, based on the biographical
chronotope. Rather than the standardization of language from a national needs or
practicality, she confirms that multilingualism is an individual choice that makes
her personal world enriched. Another data segment extracted from her portfolio
shows that YY negotiated her language identity based on her personal interests
or growth as an individual (see Figure 1 & Extract 3).
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Figure 1. YY ’s language timeline

Extract 3. YY’s language timeline
(Translation)

e 2006 - 2007 (a smiley emoticon): When I made my very first cry as a newborn baby,
I started to learn Korean.

e 2009 (a smiley emoticon): I started to learn Finnish language in the kindergarten.

e 7 (yearsold) / 1K (a first grader in a primary school): When I became 1K, I started
to learn ‘Suomi toisena kielend” (Finnish as a second language) at school. Before it
happened, | had thought of me as a (complete) Finnish person. It was the first time
I started to consider me as a real Korean. At first, I did not like the fact that I was
the only one who learnt ‘Suomi toisena kielend” in my class. I felt bad about it.
However, (as time went by), I have realized the course has helped me improve my
Finnish. If I hadn’t studied Finnish hard at that time, my Finnish wouldn’t be as
good as now. Fortunately, I don’t need to take the course anymore.

The above data has been produced from an activity called ‘Language timeline’
through which YY was supposed to put any important events in her life in relation
to her language repertoires and uses and to write a reflection upon them (Extract
3). I paid particular attention to the event about ‘Suomi toisena kielend (Finnish
as a second language)’. There has been an upheaval in her identities at the age of
seven when she was placed in a group of students of Finnish as a second language.
She states that she had not thought of herself as a Korean until she was singled out
among the other normal Finnish children at school. At first, she might have felt
isolated or separated as she was singled out as a minority from the majority group
of native speakers of Finnish, as her identity was negotiated based on the
contemporaneous chronotope. She had, however, as an individual agent, decided to
learn Finnish hard so that she became good enough at Finnish and did not need
to take the course any more later. After all, it gave her such a sense of
accomplishment to develop her identity as a competent speaker of Finnish. She
developed herself through the “painful process of self-interpretation” (Pavlenko &
Lantolf, 2000, p. 169-170) when her relationship with Finnish had to be
renegotiated due to the stance of the community. We can see her identity has
been negotiated in relation to others and her everyday experience (Bucholtz &
Hall, 2004). It can further be inferred to be constructed as the main symbol of her
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personal growth, improvement and maturity based on the biographical chronotope
(Woolard, 2013).

4.1.3 Socio-historical chronotope

I have detected one more chronotope representing itself in YY’s data. In the first
line where she described herself as a Korean from her birth, we can infer that her
ethnic, family and biological background affected her identity, which can be
called ‘social-historical chronotopes” (Woolard, 2013). The social-historical
chronotope relates the individuals” identities to more collective dimensions such
as ethnicity, family and biological background, whereas the biographical
chronotope is related to rather personal dimensions of identity such as their
personal interests and dynamic, lived experiences in their everyday lives. This
socio-historical chronotope will be further elaborated on through the other data
in the next sub-chapter (see Extract 4).

In contrast to the contemporaneous and biographical chronotopes, GM and
Seunjae (S]) negotiate their identity with focus on the social and linguistic values
of languages such as the scientific and economical status (usefulness), language
system and historical, ethnic or biological origins of language speakers based on
the socio-historical chronotope. The discussion made by GM and S] after YY's
comment shows an example of this chronotope as they were developing their
discussion about language priorities and identities (see Extract 4).

Extract 4. Social and linguistic values of languages

1 GM: (umm..) There (in the article) (umm..) Korean is more .. what should I say? (.)
(hahaha) Korean is easier to learn and .. (umm..) SCIENTIFIC?

2 T: 1 (Is Korean) SCIENTIFIC?

3 GM: Yeah, they said. (.) So it’s (Finnish is) difficult to learn. (umm.) Finnish is
spoken only in Finland.
() So (umm..) () in the future, (umm..) it’s better to learn Korean.

4 T: Yes, ((turning to SJ)) Can you tell us, Seungjae?

5 SJ:  (...) (umm..) The Finnish language was made of many different language
origins.
(...) So it is not simple (.) (umm..) It has such a complicated structure. (.)

6 So (this is why they believe) (umm..) it is not as scientific as Korean and many

people feel it is difficult to learn.

GM brought a piece of information about Finnish from a newspaper in the
discussion. He elaborated that Finnish is a more difficult language to learn and
the scope of its use is quite limited so that it could fail to gain much credit in terms
of its social value as a spoken language. However, he agreed with the news article
that Korean would be a good alternative for the future as it is more scientific than
Finnish. There is a consensus between GM and SJ as both of them placed Korean
at a higher level than Finnish when it comes to their assessment of the relative
social values of the languages. SJ also referred to linguistic aspects such as the
historical origins and the language structures in support of GM’s opinion. He
explains that Finnish is not as scientific or economical as Korean since it has such
a complicated structure (Line 5, 6). Analyzing this discourse based on the socio-
historical chronotope shows that socio-historical features of the languages have
significantly affected GM and S]’s language priorities and identities.



D. Sun 55

Extract 5. GM’s comment on Korean language school
(Translation)

The Korean school is a small community in Finland for Koreans living in Finland. Mostly
the participants are children between 3 and 18 years of age. I am a 16-year-old Korean,
Gyumyeong (Pseudonym). I go to the Korean school almost every Saturday. Many of my
friends think that it is exhausting. But, to me, going to the Korean school is a
priority/privilege. Going to the Korean school beside my normal school makes me
remember where I come from.

Another data segment has been selected for analysis based upon this socio-
historical chronotope (see Extract 5). This data has been extracted from the
portfolio produced by the students for the activity ‘Making a Korean language
newspaper.” The students were supposed to choose a topic about the Korean
language such as stories about themselves as Korean speakers living in Finland
and to write an article about it. I asked them to write their articles in any languages
they would feel free and best motivated to create their ideas through. GM then
wrote a comment in Finnish about what the Korean language school has meant to
him.

GM defined Korean school as a small minority community for the young
children who live in Finland, where his identity is illustrated according to the
contemporaneous chronotope. He further described the weekend time when he goes
to the Korean school as an extraordinary time compared to the regular Finnish
schools which usually open for the weekdays. Going to the Korean school at
weekends could thus mean extra work for him compared to the other Finnish
students. He described his identity as a Korean speaker, a member of a minority
language community as an extraordinary time compared to the contemporaneous
time in the major Finnish community. As I paid attention to the hybridization of
time-space in the discourse, it was found that the temporal-spatial configuration
moves from the contemporaneous to the socio-historical chronotope. He negotiated
himself as a Korean speaker who is not merely constrained as a member of a minor
group in mainstream Finnish society; he further appreciated that this
extraordinary time and space gave him a priority or privilege so that he could reflect
on his origin in a deeper sense. The socio-historical chronotope helped make
visible that a recognition of another identity as a Korean learner has reminded
him to remember where he comes from. He presents himself as deeply rooted in
what Bakhtin (1981) calls “ancient time” (p. 50), constructing his identity from his
own historical origin and family background, rather than from the
contemporaneous time in Finland.

4.1.4 Adventure time of everyday life

The last chronotope I have noticed from the data is, to quote directly from Bakhtin
(1981), “adventure time of everyday life” (p. 120). It has been identified from
Wonhyo's (WH) portfolio which were produced through such activities as
‘Making a Korean newspaper’. He explained how he has constructed his identities
as a Korean-Finnish who lives in Finland (Figure 2 & Extract 6).
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Figure 2. WH’s self-interview about his language identity

Extract 6. WH’s self-interview
(Translation)

Headline: “I will never want to replace the time I spend in the Korean language school with
something else.”

This is a story about myself who lives in a multicultural family in Finland.

Q: How do you feel about the fact that you have a Korean mother?

A: I feel great about it. I wouldn’t feel so special if I were just born from a Finnish mother
and simply Finnish. Thanks to her, I got to know a lot about Korea and the country became
important to me. She has taught me the Korean language and cooked delicious Korean
food, which has made me feel so happy. I think this kind of life is a blessing which ordinary
Finnish people cannot receive.

Q: How do you feel about going to the Korean language school?

A: This is a good opportunity to meet other Korean people and study the Korean language
together here in Finland. Sometimes I feel too tired or irritated to go there every Saturday
morning. However, I will never want to replace the time that I spend in the Korean
language school with anything else. I think this school is a wonderful place for me to learn
Korean culture and history as well. Going to the Korean language school makes me feel
more proud of myself as a Korean.

Q: Have you ever felt any difficulty living in Finland (as a Finnish-Korean)?

A:1was born and grew up in Finland so I certainly think of this country positively. When
I was younger, I would be bullied because I had different skin color and different culture
from others. At that time, I would hate the fact that I was partially Korean. However, as I
grow older, I have gained more and more knowledge about Korea. Then I have just
realized how blessed I am and how proud I am of myself as a Korean.

In this data segment, I found that the narratives about his life as a Korean speaker
living in Finland in relation to his identity construction resonate a great deal with
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Bakhtin’s (1981) “adventure time of everyday life” (p. 120). In his explanation of
the chronotope of ancient Roman literature, Bakhtin (1981) contends that an
adventure of a hero in a narrative occurs not only across abstract seas and
continents, but also through social hierarchies, and such social adventure leaves
its mark on the character. He further explained, the course of an individual’s life
can be characterized as actual progress through space, “the path of his life” (1981,
p- 120).

In the beginning, we notice that that WH’s discourse when he negotiates his
Korean identity can be analyzed with the socio-historical chronotope. He explains
his identity in a positive way in that having a Korean mother and going to the
Korean language school are a blessing and provide him with a good opportunity
to learn the language, to experience the culture and history, and to meet other
Korean people. Secondly, another identity as a Korean living in Finland, a
marginal group member, can be clearly seen in according to the contemporaneous
chronotope. It was clearly noticed that his identity as a Korean-Finnish was
constructed with a negative impact in his earlier life in mainstream Finnish society,
which he had consequently experienced some difficulties. Finally, as his
knowledge of Korean language and culture have grown, he has undergone
personal and inner growth in himself, so that his identity has evolved in a
constructive way. This process is described in Woolard’s (2013) article as “a
personal metamorphosis” (p. 218). The time in this chronotope is a part of his
biographical crisis, threshold moments and changes that leave lasting impact in
the life of the individual. This is a good example to indicate that WH's social
adventure of his identity construction and his own rites of passage in negotiating
the thresholds between Korean and Finnish identities can clearly be illustrated
through Bakhtin’s (1981) “adventure time of everyday life” (p. 120).

5 Discussion and Conclusion

This study has explored the identities of the four school-aged learners of Korean
as their heritage language in a context of a weekend heritage language school in
Finland. It particularly aimed at investigating the ways in which the learners’
identities emerge and are constructed throughout their ongoing subjective
language learning processes and lived experiences. Bakhtin’s (1981) concept of
chronotope has served as a key resource to analyze the data of the learners’
discourse on their identities and identity construction process. Four distinctive
chronotopes have been detected and implicated to frame their identities as
language learners (Agha, 2007; Bakhtin, 1981; Woolard, 2013); the contemporaneous
chronotope, the biographical chronotope, the social-historical chronotope and the
‘adventure time of everyday life’ (Bakhtin, 1981). The exploration of these
chronotopes in the discourses about the learners’ language repertoires and
practices does not simply signify that the chronotopes were found to be distinctive
in constructing their identities. The active interaction or conflicts among the
multiple chronotopes further demonstrates the young learners’ playful sense-
making process in constructing various language identities. This process of
identity construction in a variety of time-space configurations in their lived reality
was depicted as not stable or predictable but playfully shaped by the discourses
that the learners draw on (Brown & Renshaw, 2006; Karimzad & Catedral, 2018;
Ritella et al.,, 2021). The result is a reminder of what Bakhtin (1981, p. 252)
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observed: “chronotopes are mutually inclusive, they coexist, they may be
interwoven with, replace or oppose one another, contradict one another or find
themselves in ever more complex interrelationships.”

To evaluate the contribution of this study, a limitation should also be brought
to the fore. The data for this article includes only a little part of the actual
discussions the pupils had in class during the total data collection time of one and
half years. A larger amount of data and a larger variety of chronotopes could still
provide more understanding about the learners” identities and to better illustrate
the dynamic interrelations between those chronotopes (see Karimzad & Catedral,
2018). I suggest therefore that still more research is needed to better understand
L2 learning and life trajectories. Despite the limited amount of data and limited
time period of this study, this exploration of the HL learners’ various identities
through chronotopes can still be used to suggest implications for language
classrooms. First, the teachers can broaden their ways of viewing the learners’
identities as being a situated, dynamic process so that it will help understand the
learners as more unique and subjective individuals through the recognition of the
various configurations of time-space (Bucholtz & Hall, 2004, He, 2004). The
concept of chronotope has further been shown to serve as a potentially resourceful
tool to understand the learners’ process of language learning and identity
construction within various contexts from their own lives. The participants in this
study have proven the ways in which they, as bi-/multilingual learners, have
agency to make sense of themselves when coping with the such societal situations
as monolingual bias or fear of being a marginalized group member different from
the majority of the community. They have also shown how they learn to value
their history and heritage. This study confirms that a learner’s interaction of past
experience, ongoing involvement and yet-to-be accomplished goals need to be
respected and encouraged in the classroom (Brown & Renshaw, 2006; Davila,
2017).

References

Agha, A. (2007). Recombinant selves in mass mediated spacetime. Language &
Communication 27(3), 320-335. https:/ /www.doi.org/10.1016/j.langcom.2007.01.001

Anso6 Ros, J., Maijala, M., & Valkamo, N. (2021). The role of the teacher in heritage
language maintenance courses in Finland. Journal of Multilingual and Multicultural
Development, 1-14. https:/ /www.doi.org/10.1080/01434632.2021.1906692

Bakhtin, M. M. (1981). The dialogic imagination. Four essays by M. M. Bakhtin. In C.
Emerson & M. Holquist (Eds. & Trans.). Austin, TX: University of Texas Press.

Barlund, P., & Kauppinen, M. (2017). Teaching heritage German and Russian through
authentic material in Jyvaskyld, Finland: A case study. L1 Educational Studies in
Languages and Literature, 17, 1-23.

Block, D. (2007). The rise of identity in SLA research, post Firth and Wagner (1997). The
Modern Language Journal, 91, 863-876.

Blommaert, J., & De Fina. A. (2017). Chronotopic identities: On the spacetime
organization of who we are. In A. De Fina, D. Ikizoglu & J. Wegner (Eds.), Diversity
and superdiversity: Sociocultural linguistic perspectives (pp. 1-15). Georgetown
University Press.

Bucholtz, M., & Hall, K. (2004). Language and identity. In A. Duranti (Ed.), A Companion
to Linguistic Anthropology (pp. 369-394). Blackwell.



https://www.doi.org/10.1016/j.langcom.2007.01.001
https://www.doi.org/10.1080/01434632.2021.1906692

D. Sun 59

Brown, R., & Renshaw, P. (2006). Positioning students as actors and authors: A
chronotopic analysis of collaborative learning activities. Mind, Culture, and
Activity, 13(3), 247-259.

Davila, L. T. (2017). Ecologies of heritage language learning in a multilingual Swedish
school. Journal of Language, Identity & Education, 16(6), 395-407.

Edwards, E., & Burns, A. (2016). Language teacher-researcher identity negotiation: An
ecological perspective. Tesol Quarterly, 50(3), 735-745.
https:/ /www.jstor.org/stable /44984710

He, A. W. (2004). Identity construction in Chinese heritage language classes. Pragmatics,
14(2-3), 199-216. https:/ /www.doi.org/10.1075/prag.14.2-3.06he

Holm, L., & Laursen, H. P. (2011). Migrants and literacy crises. Apples - Journal of Applied
Language Studies, 5(2), 3-16.

Karimzad, F., & Catedral, L. (2018). ‘No, we don't mix languages’: Ideological power and
the chronotopic organization of ethnolinguistic identities. Language in Society, 47(1),
89-113. https://www.doi.org/10.1017/50047404517000781

Laursen, P., & Mogensen, D. (2016). Timespacing competence: Multilingual children's
linguistic worlds. Social Semiotics, 26(5), 563-581.
https:/ /www.doi.org/10.1080/10350330.2015.1137163

Leander, M. (2001). “This is our freedom bus going home right now”: Producing and
hybridizing space-time contexts in pedagogical discourse. Journal of Literacy Research,
33(4), 637-679.

Leeman, J. (2015). Heritage language education and identity in the United States. Annual
Review of Applied Linguistics, 35, 100-119.

Linderoos, P. (2016). Mehrsprachigkeit von Lernern mit Migrationshintergrund im
finnischen Fremdsprachenunterricht: Perspektiven der Lerner, Lehrpersonen und
Erziehungsberechtigen [Multilingualism of learners with a migrant background in the
Finnish foreign language teaching - perspectives of learners, teachers and legal
guardians]. Jyvdiskyld Studies in Humanities, 273. University of Jyvaskyla.

Macfarlane, B. (2009). Researching with Integrity: The Ethics of Academic Enquiry.
Routledge.

Melo-Pfeifer, S. (2019). “Business as usual? (Re)conceptualizations and the multilingual
turn in education. The case of mother tongue.” In E. Vetter, & U. Jessner (Eds.),
International Research on Multilingualism: Breaking with the Monolingual Perspective (pp.
27-41). Springer.

Mustaparta, K. (Ed.). (2015). Kieli koulun ytimessi -  n&kokulmia
kielikasvatukseen. Oppaat ja kisikirjat 2015: 15. Opetushallitus.

Nicholls, C. (2005). ‘Death by a thousand cuts: Indigenous language bilingual education
programmes in the Northern Territory of Australia, 1972-1998," The International
Journal  of  Bilingual Education and  Bilingualism, 8(2-3), 160-177.
https:/ /www.doi.org/10.1080/13670050508668604

Nikkanen, H. M. (2019). Double agent?: Ethical considerations in conducting ethnography
as ateacher researcher. In H. Busher & A. Fox (Eds.), Implementing Ethics in Educational
Ethnography. Taylor & Francis.

Nolen, A. L., & Putten, J. V. (2007). Action research in education: Addressing gaps in
ethical principles and practices. Educational researcher, 36(7), 401-407.

Norton, B. (2000). Identity and Language Learning: Gender, Ethnicity and Educational
Change. Pearson Education Limited.

Norton, B. (2014). Identity and poststructuralist theory in SLA.In S. Mercer & M.
Williams (Eds.), Multiple Perspectives on the Self in SLA (pp. 59-74). Multilingual
Matters. https:/ /www.doi.org/10.21832/9781783091362

Official Statistics of Finland (OSF). (2021). Population structure [e-publication]. ISSN:
1797-5395. Statistics Finland.
https:/ /www.stat.fi/tup/maahanmuutto/maahanmuuttajatvaestossa/ vieraskieliset

en.html

Overseas Korean Act (Republic of Korea). Available at: http:/ /www.law.go.kr

Pavlenko, A., & Lantolf, J. P. (2000). Second language learning as participation and the



https://www.jstor.org/stable/44984710
https://www.doi.org/10.1075/prag.14.2-3.06he
https://www.doi.org/10.1017/S0047404517000781
https://www.doi.org/10.1080/10350330.2015.1137163
https://www.doi.org/10.1080/13670050508668604
https://www.doi.org/10.21832/9781783091362
https://www.stat.fi/tup/maahanmuutto/maahanmuuttajatvaestossa/vieraskieliset_en.html
https://www.stat.fi/tup/maahanmuutto/maahanmuuttajatvaestossa/vieraskieliset_en.html
http://www.law.go.kr/

60  Apples - Journal of Applied Language Studies

(re)construction. In Lantolf. J. (Ed.), Sociocultural theory and second language learning
(pp-155-178). Oxford.

Pietikdinen, S., & Dufva, H. (2006). Voices and discourses: Dialogism, Critical Discourse
Analysis and ethnic identity. Journal of Sociolinguistics, 10(2), 205-224.

Pyykkd, R. (2017). Multilingualism as a strength. Procedural recommendations for
developing Finland’s national language reserve. Ministry of Education and Culture
2017:51. Retrieved from: https:/ /minedu.fi/documents/1410845 /5875747 /
Multilingualism_tiivistelm%C3%A4.pdf/be86bff a-d55f-4935-bff4-2£d150c82067/
Multilingualism_tiivistelm%C3 % A4.

Ritella, G., Rajala, A., & Renshaw, P. (2021). Using chronotope to research the space-time
relations of learning and education: Dimensions of the unit of analysis. Learning,
Culture and Social Interaction, 31, 100381.
https:/ /www.doi.org/10.1016/7.1csi.2020.100381

Shi, X. (2006). Gender, identity and intercultural transformation in second language
socialization. Language and Intercultural Communication, 6(1), 2-17.
https:/ /www.doi.org/10.1080/14708470608668905

Tarnanen, M., & Palviainen, A. (2018). Finnish teachers as policy agents in a changing
society. Language and Education, 32(5), 428-443.

https:/ /www.doi.org/10.1080/09500782.2018.1490747

TENK. (2009). Ethical Principles of Research in the Humanities and Social and
Behavioural Sciences and Proposals for Ethical Review. Finnish National Advisory
Board -on Research Ethics.
https:/ /www.tenk.fi/sites/tenk.fi/files/ethical % 20principles.pdf.

Tervonen, M. (2014). Historiankirjoitus ja myytti yhden kulttuurin Suomesta. In P.
Markkula, H. Snellman & AC. Ostman (Eds.), Kotiseutu ja kansakunta: Miten suomalaista
historiaa on rakennettu (pp. 137-162).

Val, A., & Vinogradova, P. (2010). What is the identity of a heritage language
speaker. Heritage Briefs. Washington, DC: Center for Applied Linguistics. See
http:/ /www.cal.org/heritage/research/briefs.html for further information.

Wertsch, J. V. (1995). The need for action in sociocultural research. In J. V. Wertsch, P.
Del Rio, & A. Alvarez (Eds.), Sociocultural studies of mind (pp. 56-74). Cambridge
University Press.

Woolard, A. (2013). Is the personal political? Chronotopes and changing stances toward
Catalan language and identity. International Journal of Bilingual Education and
Bilingualism, 16(2), 210-224. https:/ /www.doi.org/10.1080/13670050.2012.720670



https://minedu.fi/documents/1410845/5875747/
https://minedu.fi/documents/1410845/5875747/
https://minedu.fi/documents/1410845/5875747/
https://www.doi.org/10.1016/j.lcsi.2020.100381
https://www.doi.org/10.1016/j.lcsi.2020.100381
https://www.doi.org/10.1080/14708470608668905
https://www.doi.org/10.1080/09500782.2018.1490747
https://www.tenk.fi/sites/tenk.fi/files/ethical%20principles.pdf.
http://www.cal.org/heritage/research/briefs.html
https://doi.org/10.1080/13670050.2012.720670
https://doi.org/10.1080/13670050.2012.720670

D. Sun 61

Appendices

Appendix 1. Original transcripts

Extract 1.

GM: Yooyeon(YY)©] <] ¥3t+= -/ ©] PROFESSIONAL 3|4 ¥9ko] 8.

T: T o}, £ Aot

GM: () ZRE YY oAl A akar A2 A lols. s A I A

A=l () (umm..) IFE AFE=| B Y Zdol 5 o Ta5HA Yzshs A
ok,

T: () ok, v o] B2 ofuf?

YY: (umm..)) 2 Fo] Yol Al 1 Fololl 8. 1 v gh=ol7k 2 g0l g,

T: IF Ao = B AR

YY: ()W AZbel] AFA= o] (umm..) 3 A =4 A 1 A Zofg.

T: T[e?

YY: [, 27 A 2ot g.

Extract 2.

el dEEe] A AP S VP Bel 2wk o AdE T -Ae9 vt
18] vhob =
= (umm..) A7} Fopsh= v|obmel Fot7) (umm.) £ 2L () vl vl ek A
AolE A4 ()
el M T 2olvt F e scha 7he) g
I Ul 2E (umm.) FEEES JpSol® 2Ae oyt mEeghs = = loj
(hahaha) =

=7 olop?
I FAY A2 Al gl a8 EIel L. () 2Zda

/-\l-‘_u

(Umm..) A &0 =
A= 7 dk=
Aol a

) L

Extract 3.
GM: (umm..) 7] 7] Oﬂ Al (umm..) g=go] o L 2hal 814)? () (hahaha) gF=rdo]
] $-7] 3L ... (umm..) SCIENTIFIC?
T SCIENTIFIC? st o)gar? ¢ sh=p o] y}skA o) gl WS-
o], A7 2 =?
SJ: (...) (umm..) AZE=| 7} o] 2 7}H] A7} A A A] whE o] 1 wholof 8.
() LA TEEEA] QAL () (umm..) Bo] BHe FEE Zha glo] 8. ()
A (umm..) ShmERTE BEAQl Aoj7) ofy i B2 AlEEo] H
Hl-$-717F oy b o A ZFal A Q1 A ol g
Extract 4.

Koreankoulu on suomessa pieni yhteis 6, jossa kdy Suomessa asuvia korealaisia. Pddosa
koreankoulussa on vield lapsia, 3-18 v. Olen 16-vuotias korealainen, Kyumyeong. Moni
kaverini ajattelee, ettd se on uuvuttavaa ja se onkin, mutta mielestdni koreankoulussa
kdyminen on minulle iso prioriteetti/etuoikeus. Koreankouluun osallistuminen koulun
ohessa, saa minut aina muistamaan mistd mini tulen.
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Appendix 2. Transcription convention

___ emphatic stress

(...) intervening material has been omitted
() brief pause

(hahaha) laughter

(()) transcriber comment

() English-translation clarification within parentheses added by the author
[ speaker overlap

= contiguous utterances

, utterance signaling more to come

. utterance final intonation

: lengthening of preceding sound

CAPS increased volume

1 rising intonation

| falling intonation

italics switch to English

bold switch to Russian

EMP emphatic particle
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